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Abstract 

The aim of this study was to raise the awareness of pre-school teacher candidates within the framework of media 
literacy the importance of which has been noticed recently in Turkey and which has attracted attention of academic 
circles as a research topic. In addition, by providing opportunities for pre-school candidates to design materials on 
this topic, it also aimed to help them practice what they know and internalize the information they would obtain on 
media literacy. In this regard, the article introduces the notice board practices of media literacy theme performed by 
teacher candidates for pre-school students and their parents. Teacher candidates made their own choices on designing 
notice boards either for children or for their parents. Encouraging candidates to design such notice boards and to use 
them in training and then in their professional life is extremely important for them both to discover their own 
creativity and to develop their hand skills. Moreover, dealing with the media literacy theme and expecting them to 
develop materials by informing the candidates on this issue is a step taken towards raising the awareness of teacher 
candidates who will educate future generations. From this point of view, it could be recommended to provide 
practices on board and material development and use within the framework of media literacy theme through 
in-service seminars for teachers currently continuing their professional life; and to share functional teaching 
materials among teachers on various platforms (conferences, congress, workshops etc.). 
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1. Introduction 

Teachers have a significant impact on the development of a society. They shape the society by working with children. 
In this way, a future with a high level of welfare could be constituted. To be able to become an effective and 
qualified teacher, they are supposed to improve themselves in their undergraduate years and professional years, 
qualitatively. According to Giiltekin (2002), teachers have an important role in education system and it is important 
that a qualified teacher training and education could be provided eligible teacher education programs. With the help 
of these education programs, teachers with competencies could be trianed and the quality of the education could be 
enhanced. It is necessary to place importance to teacher competencies if a qualified education is required in a class. 
Teacher competencies, including knowledge, skills, and attitudes which teachers possess, are categorized into three 
different sections (MEB, 2006). These sections are professional teaching knowledge, pedagogical content knowledge, 
and general knowledge (Lunenberg, 2002; Sunbiil, 2001). One of the subfields of professional teaching knowledge is 
learning and teaching process competency including planning lesson, preparing environment and activities, 
diversification of teaching, time management, behavior management, and material development (Yavuz Konokman 
& Yanpar Yelken, 2013). These competencies are required to create an environment in which effective learning and 
teaching can be maintained. Among these competencies, material development are used to create materials which 
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improve the quality of learning and teach children, permanently. 

In teacher training programs, teacher candidates take courses related to material development. One of these courses 
is “Instructional Technology and Material Development” and teacher candidates find an opportunity to learn the 
importance of materials in education, and how to create materials for teaching and learning, and to develop their own 
materials. Herewith, they experience material development process, they can use this experience when it is needed in 
their professional teaching life. To be able to develop effective materials, teacher candidates are supposed to know 
the functions of them in teaching, preparation principles, types, advantages, and limitations of them (Giinduz & 
Odaba§i, 2004). Well-qualified materials can be used for different purposes as attention getting, giving the 
knowledge, giving feedback, providing participation (Akkoyunlu, 2002), motivating students, facilitating learning 
and teaching (§ahin & Yildirim, 1999), creating a pleasant and significant learning environment (Demirel, 2002), 
and materialising the abstract terms, concepts, and subjects (Karata§ & Yapici, 2006). 

It is important that teacher candidates know some points to consider when developing the materials. These points are 
being simple and understandable, fitting for purposes, choosing appropriate visuals, being age-appropriate, reflecting 
real life, being accessible to each students and durable for several usages (Yanpar-§ahin & Yildirim, 1999). With the 
help of materials, individuality in the classroom are taken into consideration. Because appropriate and qualified 
materials appeal to all students with different learning styles such as visual, auditory, and tactile (Karata§ & Yapici, 
2006). 

Using materials in education is very critical and important in early childhood education. The reason is that children 
do not have capacity to understand and learn abstract subjects, terms, and concepts, in this period, developmentally. 
Preschool teacher candidates are supposed to know developmental chracteristics of children and regulate teaching 
and learning processes in terms of these characteristics. For providing an effective preschool education, the physical 
environment of classroom matters for all people who are related to the education in that class. In preschool period, 
children have a desire to learn, a curiosity to everything, and an interest in new around them. If children are answered 
phsically and psychologically, their development and learning proceed, positively. In child life, developing 
age-appropriate behaviors depend on responsiveness of stimulus to children’s requirements. A preschool class with 
properly prepared environment and qualified materials is for children’s healthy, reliable, and whole development 
(Qelik & Kok, 2007). In preschool period, learning by doing is a very significant way for children since they learn 
easier if they do hear, see, touch, smell, hold, and feel. In other words, it can be said that the best learning way is 
experience. According to Montessori, an environment, providing concrete experience to children and including 
well-desinged materials, ensures an effective learning (Berk, 2006). In Turkish preschool classrooms, teachers are 
supposed to prosper their educational experiences with the help of using different environments, activities, and 
materials (MEB, 2013). In this context, preschool teacher candidates should learn how to design classroom and 
develop materials in order to provide a rich learning opportunities and give chances to children for choosing which 
materials they want (Kostelnik, Soderman, & Whiren, 2004). 

1.1 Media Literacy and Its Importance in the Pre-school Period 

Today, children are surrounded by traditional and new media tools. Educational paradigm of the 21 st century aims at 
raising individuals that have the information, skills and competence to know the media in all aspects and to use it in a 
certain educational framework, in other words, raising media literate individuals (Arslan Cansever, 2013a). Media 
literacy can be defined as “an individual’s making use of media tools and knowing how to use them, receiving, 
perceiving, filtering the messages from Traditional (newspapers, magazines, radio, television etc.) and ‘new’ 
(internet, mobile phones, game consoles etc.) media tools through the conscious, interpreting and evaluating them 
with a critical point of view and transferring (verbal or written) them to another individual (Aslan, Aslan, & Arslan 
Cansever, 2012: 47). In the information society, individuals are expected to evaluate and analyze what they read, 
listen to or see on the media with a critical point of view instead of receiving the message in a passive way without 
questioning it (Arslan Cansever, 2013b). Kellner and Share, (2005) state that media literacy has recently been dealt 
with in education and that it is a concept which is rarely addressed and discussed in teacher training. In this regard, it 
is important that preschool teacher candidates are aware of the media around them, develop a critical understanding 
of it, are sensitive to the real messages of the media, use techniques for creating media products for education with 
the help of media literacy. By doing so, they will be equipped with the media literacy and a good model for children 
in their future preschool classrooms. 

Board using in the pre-school period is one of the materials used in preschool classrooms with various purposes. The 
boards can be used as activity boards, notice/communication boards, and informing boards. The activitiy boards are 
used to exhibit children’s works, and hang on materials used in the activities. The boards taking part in the 
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classrooms can be seen as activity boards. The notice/communication boards are used to communicate with parents 
and to make an announcement about children, daily plan, trip/theatre etc. programs, and general operation of the 
preschool. The informing boards as the last kind of boards are prepared for giving information to target audiences 
which can be divided into two different groups as children and parents. 

The informing boards for children are supposed to be clear, colorful, interesting, appealing to children, focusing on 
only one concept/subject. With the help of the boards, teacher can take children’s attention, inform them about the 
concept or subject, facilitate their learning, raise awareness of the concept or subject, remind the previous learning. 
Teachers can create and use the informing boards for parents as a way of parent involvement (Tezel §ahin & 
Ozyiirek, 2011). By means of the informing boards with an interesting heading for parents, teachers give information 
about their children, issues related to child development and learning (Puckett & Diffily, 2004, as cited in ilgar & 
Topa$, 2013), factors affecting on children, samples of activities which can be done outside the school. In stead of 
formal information sheet for parents, the informing boards are more interesting, remarkable, and effective way of 
involving parents in their children’s education. It can be thought that the given information via the informing boards 
are more memorable for parents. In the light of all these information, preschool teachers candidates are supposed to 
know how to prepare boards for children and parents for using in their future classrooms. 

Instructional Technologies and Material Development course is a compulsory course in the curriculum of Preschool 
Education Program. With the help of this course, teacher candidates have an opportunity to put theory into practice. 
After taking this course, teacher candidates are expected to know general knowledge about instructional technologies. 
Besides this, it is thought that they are able to develop materials for their teaching process. In the light of these 
information, media literacy concept was thought as an appropriate subject used in notice boards for giving 
information to children and parents because media literacy is an unexamined subject in preschool period, in detail. In 
this context, preschool teacher candidates were expected to prepare notice boards related to media literacy concept in 
Instructional Technologies and Material Development course. The purpose of the present study is to raise the 
awareness of pre-school teacher candidates within the framework of media literacy, emphasize the importance of 
material use in education, and describe the informing boards about the media literacy as a teaching material 
developed by preschool teacher candidates within the scope of the course Instructional Technologies and Material 
Development. In this regard, the article introduces the notice board practices of media literacy theme performed by 
teacher candidates for preschool children and their parents. It is thought that this study will contribute to the subject 
of media literacy in preschool period, attract attention to the importance of material development in undergraduate 
years as teacher candidates, and constitute an example for future instructing lessons and conducting researches. 


2. Method 

This is a qualitative study and document analysis was used for gathering the data. In this study, document analysis is 
used as data collection method because it includes analyzing materials related to the research subject. Students’ 
homework and exams, lesson plans, student and teacher books are some of the documents used in education 
(Yildirim & §im§ek, 2008). For this study, the informing boards about the media literacy as a teaching material 
developed by preschool teacher candidates within the scope of the course Instructional Technologies and Material 
Development are used as materials to be analyzed. 

2 .1 Data Gathering Process 

In the course Instructional Technologies and Material Development, the teacher candidates who designed the 
informing boards were first informed about the importance of board designing in pre-school education, board types 
and preparation styles. Later, they were included in training on media literacy, which covered 8 hours of classes 
during 2 weeks. In the planning stage, the focus was on the necessity that the boards to be designed should be 
attractive, simple, and understandable and make the subject concrete. The informing boards were designed in a way 
that their stylistic properties would coincide with the information given on the boards. For children, informing boards 
were prepared, which aimed to introduce media tools considering the developmental characteristics of children aged 
3-6. Informing board designs can be seen as a part of learning by doing and experience for teacher candidates. These 
informing boards were used as the data for this study. 

2.2 Data Analysis 

To analyze the informing boards, some criteria were determined with the help of literature by the researchers. These 
criteria were durability, reusability, portability, functionality, creativity, and eligibility for designing components. 
While the durability is about materials’ long term utilization, the reusability is about materials’ utilization for 
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different purposes. In this way, designed materials can be used for many times in a classroom. Besides, portability is 
that materials can be carried easily and they may be foldable. Another criterion is related to functionality. According 
to functionality, materials should be related to the subject. For example, the materials should be related to media 
literacy in this study. Another criterion is about creativity. The students are expected to be creative when developing 
materials so creative and original materials can be revealed. Last criterion used for analyzing the informing boards is 
about eligibility for designing components. All the informing boards developed in the course Instructional 
Technologies and Material Development were analyzed in terms of these criteria and a score were given to each 
material. At the end of this evaluation process, the fourteen materials with the highest scores were chosen for this 
study and they were presented in the sample applications part of the study. 


3. Sample Applications 



The aim of the “Games and Children Board” designed for 
parents is to share the effects of the games played on computer 
or game consoles, which have been found by several studies 
(Chemey & London, 2006; Christakis, Ebel, Rivara, & 
Zimmerman, 2004; Haugland, 1992; Li & Atkins, 2004; 
Mendoza, Zimmerman, & Christakis, 2007; Vilozni et al., 2005) 
to have an important place in children’s world, on children’s 
personal development with parents. The board also gives parents 
some information concerning what they need to do on this issue. 
The part including the information and the title were designed in 
a changeable way. 


Picture 1. Games and Children Parents’ Informing Board 



Picture 2. Mass Media Book Cover- 


Picture 3. Mass Media Book Content- 


Children’s Informing Board Children’s Informing Board 

The aim of the different board design called “Mass Media” designed like book is to present both traditional and new 
media tools to pre-school children in a book, which is defined as a traditional media tool. Picture 3 shows the 
communication tools in the book. The miniature tools (phone, computer, radio, newspaper etc.) designed in a 
removable way enable the child to learn while playing games on one hand, and make the learning more permanent 
by activating the sense of touch on the other. 
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The target audience of the “Media Tools” board 
designed to put up on the door for parents coming to 
pick their children up from school is parents. On this 
board, which was designed in a changeable way, 
media tools like books, newspapers and television 
were introduced for the first week. The aim of this 
board is to raise the awareness of parents on how and 
how long children can make use of media tools 
according to their age groups. 



Picture 4. Media Tools Door Board Parents’ Informing Board 



On “the From Past to Future” board, Traditional media tools’ are 
presented under the grandfather picture and ‘new media tools’ 
under the child picture. Different media tools are placed in the 
pockets with the question mark and it can be used by the teacher 
as an educational game material in the class. The teacher asks 
children to classify the media tools on the pictures s/he shows and 
they play a simple game with the help of the board by putting 
them into the pockets. 


Picture 5. From Past to Future Children’s Informing Board 



Picture 6. Caterpillar Board - Children’s Informing Board 
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The “Caterpillar Board” aims to infuse children with a love for reading. This children’s board, which will be used in 
the class of on the door for a week, consists of pictures concerning reading books. As a part of reading activities, 
the teacher may ask children’s opinions about these pictures and start bringing the love for books in children as of 
early ages. The board was designed in a way that allows for a different theme each week. The second week topic 
and message of the board was designed as another media tool. 



The “Ladybug” board, which was developed with the 
inspiration from children’s love for animals, can be used 
either by hanging up or in a horizontal position on the desk. 
There is a small bag on each wing of the ladybug and 
picture of different media tolls are attached in these bags. 
The teacher draws these pictures and tells students the 
name of the media tool and things to be considered while 
using these tools. After this use, on a different day, the 
teacher can have the children play a game by asking some 
questions about the points they addressed before and 
making the children find the correct media tool. 


Picture 7. Ladybug Children’s Informing Board 



Picture 8-9. Media Tools Cube Children’s Informing Board 

In Pictures 8 and 9 is an informing board designed as a cube in order to introduce mass media tools to children. 
There is a different communication tool on each face of the cube. After being used as a teaching material by the 
teacher, this board can be put in a corner of the classroom, which can held children develop their visual memory. 
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Picture 10-11-12. Child and Media Globe Parents’ Informing Board 


The “Child and Media” Parents’ informing board, which catches attention with its different designs, provide 
information to parents on the effects of media tools on child development and also offers advice on using these tools 
consciously. This board, on which the information and media tools can be changed, aims at raising the awareness of 
parents of mobile phones, television and book choice. The information and models of media tools can be changed 
with quite simple techniques. 


“Radio-Tape” design children’s board aims at 
introducing a nostalgic communication tool, the radio, 
to children. Some recent studies (Arslan Cansever, 
2013a; Berman, 2008; Jumani, 2009; Wartella & 
Jennings, 2000) have shown that the place of the radio 
has become smaller in the 21 st century world. In this 
respect, the model radio board may be a way of 
increasing the child’s awareness of listening to the 
radio. 


Picture 13. Model Radio Children’s Notice Board 
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The aim of the “Mailbox” board is to introduce children 
“the letter”, which is a traditional means of media 
replaced by different communication ways today. Letters 
can be written with children to people they want and be 
put into this mailbox, which can be hung on the 
classroom wall or door, and therefore the child learns 
communication through “letters” as of pre-school period. 


Picture 14. Model Mailbox Children’s Informing Board 



This tree shaped parents’ notice board designed as a door 
board aims mainly at informing parents on the conscious 
use of mass media tools in general. The information tags 
placed on the root of the tree board can be changed and on 
each tag, information about a different media tool is 
provided. 


Picture 15. Tree Board Parents’ Informing Board 
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The aim of the butterfly board designed as a parents’ 
informing board is to inform parents about media literacy 
and to increase their awareness. The target audience of this 
board, which can be put up on the school walls is mainly the 
parents who come school to collect their children and have 
limited time. This board aims at giving parents short, 
essential, clear and understandable messages about the 
topic. 


Picture 16. Butterfly Board Parents’ Informing Board 
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The focus of the “Television and Child” board is the use of 
television- which has been verified to have an important place in 
children’s world by many studies (Aran & Rodrigo, 2013; Arslan 
Cansever, 2013a; Cho & Yoo, 2014; Haines et al., 2013; 
Nathanson, Sharp, Alade, Rasmussen, & Christy, 2013; Vega & 
Lafaurie, 2013). In this board designed for parents, information is 
provided on the length of time to use television, program types to 
be chosen and watching with a parent etc. according to children’s 
age. 


Picture 17. “Television and Children” Parents’ Notice Board 



The parents’ informing board named “Are you aware?” 
aims to guide parents to think about the use of media 
tools. The first week topic of the board, on which the 
information can be changed, is about the possible effects 
of any television program including violence watched 
by children on their mental world. This board gives 
parents the message that they should look at media tools 
with a critical point of view for their children’s physical 
and mental health. 


Picture 18. Are You Aware? Parents’ Informing Board 
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4. Discussion 

Teacher candidates are educated with competencies and skills in universities in order to become effective teachers. 
Hereby, they are able to educate children and shape future of their society. In this context, teacher training programs 
have an important role for preparing teacher candidates for their professional teaching lives. Teacher training 
provides teacher candidates learn general knowledge about their profession field, have chances for teaching practices, 
so put the theory into the practice. A qualified teacher candidate is able to become an expert in the profession field 
and know how to educate students with different physical arrangements in classroom, activities, and materials to 
catch students’ attention, facilitate learning, and make learning permanent. A 21st-century teacher is expected to use 
technology in the educational environment, and to design and use those teaching materials that can integrate their 
professional knowledge with practice so that they can turn abstract information into something concrete (Arslan 
Cansever, 2014). To help teacher candidates meet this expectation, Instructional Technologies and Material 
Development course is a way of integration technology with the classroom. With this course, teacher candidates 
learn use materials in education and how to create their own materials related to the subject which they will teach in 
their classrooms. Thus, they learn by doing, have an opportunity to combine theoretical knowledge and practice, and 
prelude teaching life. 

Materials used in education enrich learning environment, support individualized learning, and make activities more 
pleasant (Wardle, 2011), take children’s attention to the subject which they will teach (Kol, 2012). The teacher 
training programs teach teacher candidates how to develop materials by using different instructional technologies, 
and assess existing materials in the classrooms. Especially in preschool education, teachers’ should choose, develop, 
and use age-appropriate and developmentally appropriate materials for children (Ding, 2011). Besides, using media 
literacy theme in the boards introducing in this study have an importance for teacher candidates. Because, they have 
obtained general knowledge about media literacy, have been given a chance to examine the media around them more 
consciously, and have been involved in this concept to create a material. 

With the help of this study, the media literacy subject was practiced with preschool teacher candidates, and they had 
a chance to develop effective materials for children and parents by using media literacy subject. When examined 
sample applications in the present study, it can be said that all the materials have a common purpose. This purpose is 
to make invisible into visible, abstract into concrete, and incomprehensible into comprehensible for children or their 
parents. In this way, children and parent can be incorporated into children’s learning and development because the 
boards can be seen a bridge between children, parents, and classroom. According to this study, all the presented 
materials fulfil the criteria, which were durability, reusability, portability, functionality, creativity, and eligibility for 
designing components. Besides this, it can be said that the other materials, developed by preschool teacher candidate 
in Instructional Technologies and Material Development course, met the criteria, satiably. Besides this, the 
importance of material use in education was emphasized during the lessons. It can be made a deduction about that 
preschool teacher candidates have learnt how to develop an effective material for education, and also have gained 
awareness of media literacy subject in preschool period because their materials were functional including materials’ 
being related to the subject. All these conclusions have indicated that the study has reached its purposes. 

In the light of all these information, it is recommended that Instructional Technologies and Material Development, 
four credits at the Department of Preschool Education in one term, should be conducted during two terms so that 
teacher candidates will have the opportunity to plan and create more materials. Furthermore, teacher candidates 
should be encouraged to develop and use materials in their university education and future professional life. In 
addition, process of creating boards as instructional material can be seen as a part of learning by doing experience. It 
is important that teacher candidates create these boards by using their creativity and developing their hand skills and 
use them in their teaching practices. In addition to all these, using media literacy theme in these boards and 
informing teacher candidates about this subject are important steps for raising awareness of them about this subject. 
It can be concluded that using informing boards as an instructional material in the preschool classroom is an effective 
way to give information to children and parents. 
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